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Abstract 

Speech acts are utterances or something that is said by the speaker while taking a certain meaningful action to get the expected response from 
the speech partner. The speech act chosen depends on several factors related to the function of language as a means of conveying messages. The 

speech acts used by early childhood speakers, especially for children with special needs (ASD) in this study, are interesting because especially 

how children with ASD choose speech strategies that are based on the context. This study aims to describe the speech strategies found in the 

speech acts of children with special needs. The research method used in this research is descriptive qualitative. Data collection through (1) 
interviews, (2) observation, (3) documentation. The result of this study is a form of strategy in language speech acts used by children with special 

needs. 
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1. Introduction 

Language is a very important means of communication in human life. Wiranty (2015: 13) argues that language is a means of 

communication, because human language can be a tools of communication with each other (communicate), share experiences, 

learn from others, and improve intellectual abilities. When communicating, there is a speech event involving the speaker and the 

speech partner with one main utterance in a certain time, place and situation. 

Searle and Blum-Kulka explained that the minimum unit or smallest unit in linguistic communication is not a symbol or word 

or sentence, but the product of a sentence in the form of a speech act or speech act. Rohmadi (2014: 21) states that speech acts are 

closely related to the context situation. In line with that, Basuki (2013: 3-4) suggests that context is used to refer to the 

understanding between speakers and speech partners about knowledge, experiences, problems, presuppositions, situations, time, 

place, and events. Yule (2014: 31) says that actions displayed through speech are called speech acts. 

Safrihady (2017: 60) states that the intent in speech acts needs to be considered with various possible speech acts according to 

the speaker's position, speech situation, and possible structures in the language. Speakers tend to use language as needed in 

communicating. Language selection by speakers leads to communicative language. Through the context of a clear situation, 

communication events can run smoothly. Speech uttered by speakers with a specific purpose and purpose. The context and speech 

acts of autistic children are different from other children in general. Children with autism spectrum disorders have neurological 

disorders that affect communication and social interaction skills. 

Weaknesses of people with autism in social interaction, namely weaknesses in social recognition (less interested in their 

surroundings), weaknesses in social communication (body language is not visible, communication is limited to expressing their 

wants and needs), and weaknesses in imagination and social understanding (not able to play roles or imagine the thoughts and 

feelings of others). The development of speech and occupation in children with autism does not develop like that of other normal 

children. Both behaviors are very important to initiate communication and socialization so that intelligence, emotions, and social 

behavior cannot develop. In addition to socialization, communication and adjustment, autistic children also have difficulty 

focusing their attention so that children find it difficult to sit quietly and interact with their surroundings. 

Bariyyah (2019) argues that autistic people understand language easier through the teaching process (learning theory) by giving 

examples of sounds from people around them, rather than through acquiring natural language without deliberately learning it. This 

also raises different speech strategies from autistic children so that this study will describe the speech strategies used by early 

childhood autistic children when communicating.
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This research uses descriptive qualitative research. The research was carried out with the target of research on early childhood 

with special needs, namely Autism Spectrum Disorder (ASD) aged 4.5 years. The study period is projected to be around 3-6 

months. The subjects of this study were children with special needs, namely Autism Spectrum Disorder (ASD), aged 4.5 years, 

accompanied by parents as guardians. The data collection technique is done by means of observation and documentation. 

2. Assertive Order Strategy In Early Authentic Children 

2.1. Guidance Strategy 

The strategy of providing clues is assumed that if a speaker's utterance that says something is not explicitly related, it means 

that the speaker invites the speech partner to find an interpretation that may be of relevance. This basic mechanism is a violation 

of the maxim of relevance. Therefore, guidance is needed to increase the thinking of a stated action, for example a motive or 

reason for doing something. Every step in practical reasoning leads to something that one wants to do. The means of understanding 

can be used as clues that involve the response of the listener. An example of a guidance strategy can be seen in the following data: 

(13) Kana is hungry and holds her stomach asking to be fed food. 

Kana: "Mama I am apar" (holding the stomach) As / Dek / Nyat / Pet / 17 

Mama: "OK, just a minute" 

In the above conversation, Kana complained of being hungry to her mother by saying "Mama I'm hungry". Kana gave 

instructions by holding the stomach while saying hungry, so that Mama knew that Kana was hungry. 

(14) Cana behind playing cooking 

Mama: "Where where?" 

Kana: "I cocin" As / Dek / Nyat / Pet / 16 

In the conversation above, Mama looked for Kana's whereabouts. When Kana was called, he said 'I cocin' which means 'I cook' 

because Kana's activities are playing cooking. Kana showed her mother that she was playing cooking (cooking) 

2.2.  Strategy for Providing Associative Guidance 

Brown and Levinson (1989: 215) explain that giving association guidance can be divided into two categories, namely the 

strategy of giving association clues related to shared knowledge between speakers and speech partners, and strategies for using 

association hints regardless of shared knowledge between speakers and speech partners. Here's an example of an association giving 

strategy: 

(15) When the candy Kana ate fell 

Kana: "Ouch ouch" 

Mama: “Did the candy fall? Do not take." 

Kana: "Disgusted" As / Dek / Nyat / Aso / 6 

In the quote of the conversation, Kana saw the candy fell. When he was told that he could not pick up the candy that had fallen, 

he then said "Disgusted". Disgust means a word that expresses dislike of seeing dirty things. Kana thought that the items that had 

fallen (including candy) were dirty. Kana knew the meaning of her mother's speech not to pick up things that had fallen because 

they were soiled she uttered the word 'disgust'. 

(16) While reading a book about rabbits and buttons 

Mama: Come on Kana, do you want to read a book? 

Kana: "Kaci" As / Dek / Nyat / Aso / 22 

In the conversation quote above, Kana is invited to read a book by her mother. Kana knows the book she will read, by 

recognizing the characters in the book, namely the rabbit and the button. Because Kana remembers it, Kana calls the book to be 

read as "Kaci" (Button). 

2.3.  Presumptions Strategy 

The presupposition strategy is used as a guide to determine the speaker's intentions related to the maxim of relevance. Speech 

can be entirely relevant in context, but violates the maxim of relevance only at the level of presupposition. Use this strategy to 

find relevant presuppositions before the narrative event. As a speech partner, presuppositions must be understood in order to 

understand the meaning of the speech. Presupposition strategy (presuppose), can be observed in the following data:  
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(17) KN and mama will go to the grocery store in the alley in front of the house, KN is a perfectionist kid. Every time 

he left the house he always made sure that the house was locked. 

Mama: "Let's go to Mr. Ndut's shop". (while carrying the key) 

KN: "This is Kuci". (shows the locked door) As / Dek / Nyat / Ang / 30 

Mama: "Yes dear, clever. Already locked huh? 

The data above has the context when Kana and her mother were about to go to a shop near the house. Cana has the presumption 

that when you go home, you must be purified. Cana made sure that the house was locked with a reminder 

(18) Mama and KN are playing. Then papa came and gave snacks to KN. 

Papa: "Want this?" (while bringing a snack) 

KN: "Want" 

Papa: "this" (handing over the snack) 

Mama: "Mama can I ask?" 

KN: "this" (handing over the snack to mama) 

KN: "already" As / Dek / Nyat / Ang / 33 

In the data above, when Kana was playing with mama, her father brought snacks. Kana gave some snacks when her mother 

asked. When Kana had given some snacks, Kana assumed that her mother would ask for more. Kana didn't want to share her 

snacks anymore so she said "Udah" which means that she had enough to share the snacks with Mama. 

2.4. Understanding Strategy 

The comprehension strategy aims to interpret the illocutionary goals of the speaker by understanding that the speaker is 

violating the maxims of quantity. In this case, there are two strategies, namely to consider how the recipient can be invited to make 

conclusions with the speaker's violation of the quantity maxim. This means that the conversational implicature violates the maxim 

of quantity which means to say something that is not more than what is needed, because indirectly the speaker must say something 

different from the meaning conveyed. Understanding strategies can be found in the following conversation: 

(19) While traveling in the car, Cana saw a river 

Kana: "Mama I cum" As / Dek / Nyat / Ham / 11 

In the data quotation above, the context behind it is Kana seeing the river from inside the car. Cana has the understanding that 

a river is a water source that can be a place for bathing or playing water. So when he saw the river, he said he wanted to take a 

bath. 

(20) KN and papa play cooking together in the living room. Papa teased KN by taking the ice cream toy that was 

given to KN 

Papa: This is papa's. (while pinching KN's cheeks) 

KN: Papa is reasonable (by pointing to papa while crying) As / Dek / Lap / Ham / 31 

The data above shows the understanding strategy in Kana's utterances. This can be seen when Kana was bullied by her papa, 

she didn't like her so that Kana said "Papa makes sense" (naughty papa). Kana has the understanding that naughty people are 

annoying, so when she is bullied, Kana calls her Naughty. 

Based on the results of the analysis of the data obtained, it is known that KN uses strategies in speaking. The strategies used 

can be classified into four types, namely (1) guidance strategies, (2) associative guidance strategies, (3) presupposition strategies, 

and (4) understanding strategies. The four types of strategies are used by KN in talking with speech partners. The amount of data 

with the use of strategy can be described in the following table: 

Table1. Speech strategy 

Types of Strategy The total number 

of data 

 

Guidance Strategy 

 

28 

Association Guidance Strategy 

 

3 

Presumptive Strategy 

 

2 

Understanding Strategy 

 

7 
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In the data obtained, the type of strategy most often used is the guidance strategy. The strategy of providing guidance is 

assumed that if the speaker's speech which says something is not explicitly related, it means that the speaker invites the speech 

partner to look for interpretations that may be of relevance. Speech instructions are needed to improve the thinking of the speech 

stated, for example the motive or reason for the speech. Ways to understand speech can be used as a guide involving the response 

of the listener. In the data obtained, KN often gave instructions when speaking, such as pointing at the stomach when he said he 

was hungry, touching his neck when he told his mother that he had a cough, and so on, which was shown in the data. Instructions 

for speech can also be seen from the context of the speech involved. 

The strategy of providing associative instructions is also used by KN in speaking. Often times KN gave instructions related to 

or associated with the utterance he meant. For example, when he is eating candy, the candy he eats falls so KN says "disgusted". 

Disgust is related to being dirty, so KN understands that when he saw the candy fall, the candy would become dirty and should 

not be taken because of "disgust". 

The presupposition strategy is used as a guide to determine the speaker's intentions related to the maxim of relevance. Use this 

strategy to find relevant presuppositions before the narrative event. As a speech partner, presuppositions must be understood in 

order to understand the meaning of the speech. KN uses this strategy so that the speech partner he talks to understands his speech. 

An example of a speech was when KN gave part of the cake to mom when her mother asked, after giving some KN said 'okay' so 

that her mother would stop asking for more. Even though his mother didn't ask anymore. This speech uses a presupposition 

strategy. 

The comprehension strategy aims to interpret the illocutionary goals of the speaker by understanding that the speaker is 

violating the maxims of quantity. In this case, there are two strategies, namely to consider how the recipient can be invited to make 

conclusions with the speaker's violation of the quantity maxim. This means that the conversational implicature violates the maxim 

of quantity which means to say something that is not more than what is needed, because indirectly the speaker must say something 

different from the meaning conveyed. 

3. Conclusion  

The speech acts performed by children with special needs (KN) who are 4.5 years old are illocutionary speech acts that are 

assertive types. There are four kinds of strategies used by KN in speaking, namely (1) guidance strategies, (2) associative guidance 

strategies, (3) presupposition strategies, and (4) understanding strategies. The type of strategy most often used is the guidance 

strategy. KN often gave simple instructions when speaking, such as pointing at the stomach when he said he was hungry, touching 

his neck when he told his mother that he had a cough, and so on what was shown in the data. Instructions for speech can also be 

seen from the context of the speech involved. 

As a patient with ASD (autistic spectrum disorder), KN has been able to use assertive speech with various types and contexts 

of supportive situations, but has not been able to match the tone of the speech with the types of sentences in assertive speech. KN 

also cannot yet master the use of the question sentence "why, why, because of what" in interrogative sentences as normal children 

should have mastered. 

References 

[1] Ananda, dkk. 2015. “Bentuk dan Fungsi Tindak Tutur Slogan Varian Iklan Pond‟s di Televisi”. JJPBS, 3 (1): 1-12. 

[2] Andreanus, Jensen. 2015. “Tindak Kesantunan Ekspresif pada Film Jendral Soedirman”. Skripsi.Fakultas Keguruan dan Ilmu Pendidikan, Universitas 

Muhammadiyah Surakarta. Fakultas Keguruan dan Ilmu Pendidikan, Universitas Muhammadiyah Surakarta 

[3] Bariyyah, Khoirul. 2019. Pemerolehan Bahasa Aud Autis pada Sekolah Eksklusif Yang Inklusif (Studi Deskriptif Di Talenta Kids Salatiga). Jurnal 

Pendidikan Anak Usia Dini Vol 1 no 1 hlm. 19-30 

[4] Basuki, Rinto Agus. 2013. “Tindak Tutur Menolak dalam Bahasa Jawa pada Masyarakat Jawa di Surakarta.” Jalabahasa. 9 (2): 1-14. 

[5] Cummings, L. 2009. Clinical Pragmatics. Cambridge: Cambridge University Press. Hurlock, E.B. 2009. Psikologi Perkembangan. Jakarta : Erlangga. 

[6] Drjowidjojo, Soenjono. 2000. ECHA: Kisah pemerolehan Bahasa Anak Indonesia. Jakarta: Grasindo. 

[7] Ellen, Braten dan Felopolus Gretchen, 2004. Straight Talk about Psychological Testing For Kids. New York: Guilford, 

[8] Handono, dkk. 2013. “Pemakaian Bahasa Indonesia dalam Propaganda Politik”. Balai Bahasa Jawa Tengah. 

[9] Haryana, R. (2012). Pengembangan Interaksi Sosial dan Komunikasi Anak Autis : Program ETraining Kompetensi Pengembangan Interaksi dan 

Komunikasi Bagi Siswa Autis Bagi Guru Sekolah Luar Biasa. PLB. Bandung. 

[10] Kurniasari, Lidia. 2020. Penguasaan Kata dalam Komunikasi Lisan Anak Autis di UPT Pendidikan ABK Malang. Alfabeta. Vol 3 No 1 hlm. 63-69. 

[11] Ninio, Annant dan Caterine E Snow. 1996. Pragmatic Development. USA: Westview Press, Inc. 

[12] Nirmala, Vita. 2015. “Tindak Tutur Ilokusi pada Iklan Komersial Sumatra Ekspress”. Kandai, 11 (2): 139-150. 

[13] Prayitno, Harun Joko. 2017. Studi Sosiopragmatik. Surakarta: Muhammadiyah University Press. 

[14] Prasetyono, D. S. 2008. Serba Serbi Anak Autisn (Autisme dan Gangguan Psikologis Lainnya: mengenal, menangani, dan Mengatasinya dengan Tepat dan 

Baik). Jogjakarta: DIVA Press. 

[15] Puspita, D. 2008. Warna-warni Kehidupan: Ketika Anak Autis Berkembang Remaja.. Jakarta: Yayasan Autisme Indonesia. 

[16] Purba, Atilan. 2011. “Tindak Tutur dan Peristiwa Tutur.” Pena, 1 (1): 77-91. Rohmadi,   M.   2014.   “Kajian  Pragmatik  Percakapan Guru  dan Siswa

 dalam Pembelajaran Bahasa Indonesia.” Jurnal Paedogogia, 17 (1): 53-61. 

[17] Rohmadi, Muhammad. 2010. “Realisasi Tindak Ekspresif dalam Pidato di Kalangan Siswa Kelas X di SMA Negeri 1 Geyer”.Skripsi. Fakultas keguruan 

dan Ilmu Pendididkan, Universitas Muhammadiyah Surakarta. 

[18] [18] Safitri, Yenny. 2017. Faktor-Faktor yang Berhubungan dengan Perkembangan Bahasa Balita di UPTD Kesehatan Baserah Tahun 2016. Jurnal 

Pendidikan Anak Usia Dini. Vol 1 (2) hlm.148-155 

48 Eti Setiawati et al. / LWSA Conference Series 03 (2020)



  

[19] Safrihady dan Hari Bakti Mardikantoro. 2017. “Jenis dan Fungsi Pragmatis Tindak Tutur Masyarakat Melayu Dialek Sambas di Kota Singkawang.” Seloka, 

6 (1): 59-67. 

[20] Saraswati. 2004. Meniti Pelangi: Perjuangan Seorang Ibu Yang Tak Kenal Menyerah dalam Membimbing Putranya Keluar dari Belenggu ADHD dan 

Autisme. Jakarta: Gramedia. 

[21] Siregar, Aisyah. 2019. Studi Kasus Keterlambatan Bicara Anak Usia 6 Tahun di Taman Kanak-Kanak. Journal on Early Childhood Vol 2 (2) hlm. 22-27 

[22] Wiranty, Wiendi. 2015. “Tindak Tutur dalam Wacana Novel Laskar Pelangi Karya Andrea Hirata (Sebuah Tinjauan Pragmatik).” Jurnal Pendidikan Bahasa, 

4 (2): 294-304. 

[23] Woolfolk, E. C.& Lynch, J. I. 1982. An Integrative Approach to Language Disorderin Children. New York: Grune & Stratton, Inc. 

[24] Yule, G. 2014. Pragmatik. Yogyakarta: Pustaka Pelajar. 

 

Eti Setiawati et al. / LWSA Conference Series 03 (2020) 49


